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ABSTRACT

Inclusive education isa systemof education
that catersto the needs of all children, regardless
of their background, abilities, or disabilities. It aims
to provideall childrenwith the opportunity tolearn
and grow together in aregular classroom setting.
There are several reasonswhy inclusive education
is crucial. It contributes to the development of a
more equal and just society in which everyone has
the opportunity to fulfill their full potential. It also
promotes social cohesion and understanding by
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isfollowed by means of a dialogue of implicationsfor the future of inclusive schooling for childrenin
India.
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Inclusive, Education, Barrier, Contingency, Approach.

INTRODUCTION

Inclusivelearningrefersto aschool system that meetstherequirementsof al pupils, regardiessof their
background, abilities, or difficulties. Itsgod isto offer all childrenthe chanceto study and grow together ina
typical classroom setting.

Inclusive educationisbased onthe premisethat every pupil, irrespective of their particul ar differences,
have an equal opportunity to adecent education. It a so acknowledgesthat kids of every agehavethe ability
to learn and contributeto the school community.

There are several reasons why equitable educational opportunity isessential It contributesto the
development of amoreequa and just society inwhich everyone hasthe opportunity to fulfil their full potential.
It dso promotessocia cohesion and understanding by teaching youngstersfrom diverse backgrounds how to
interact and study together.

The UNESCO Sdamanca Statement on Specia Education definesinclusive education asfollows:

> Inclusive education isthe process of meeting the needs of all |earners through boosting
involvementinlearning, cultures, and communities, aswell asdecreasing excduson from education and learning.
It entail srevisions and modificationsto content, teaching styles, structures, and strategies, al with ashared
visonfor dl learners.

> To put it another way, inclusiveeducation iscregting alearning atmosphereinwhichdl children
feel wel comed, encouraged, and challenged. It focuses on ensuring that every oneof children, irrespective of
their past experiencesor ta ents, havethe opportunity to achieve.

Literature Review

Educationisapotent tool for socid transformation that frequently stimulatesupward movement inthe
socia structure. Asaresult, the gap between different sectionsof society isbeing bridged. The educationa
situation in the country has changed dramatically throughout the years, resulting inimproved educational
offerings and practices. Since the adoption of the UNESCO’s Salmanca statement and the framework for
implementation on studentswith specia needs (UNESCO, 1994), theinclusion of childrenwith specia needs
ineducationa settings has been akey service choice.

AccordingtoNor -which, (1996): Inclusive education isan effort to recognise and account for the
smilaritiesof learnerswhiledso taking into cond deration variationsand diversity anongindividuds.

AccordingtoLipsky and Gartner (1997): inclusivelearningisnot an educationa reform. Itisthe
result of the desireto reform the public education systemin order to suit the needs of achanging society. They
goonto statethat it isamethod that serves both average children and those with special needs. Their thesis
isthat inclusive education isnot only afeature of ademacratic society, but it isnecessary toit. It isan attempt
to address each child’s unique needs in a typical school context. Regardless of impairment, all children strive
to participatein all aspectsof schoal life.

AccordingtoFarrd (2004): Incusonmay entall avariety of thingsto differentindividudss, itiscommonly
understood to signify the extent to which aschool or community accepts and val ues children with specia
needs asfull membersof the group. The children actively participatein, and arewelcomed by, the typi cal
educationd ingtitution and society.
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(Loreman et al, 2005) said: It is an educational practice that advocates for equitable access to
educationa opportunitiesfor al children, regardiessof physica, intellectud, emotiond, or learning disability.

(Ainscow, 2005; Engelbrecht and Green, 2007) said: Conseguently, inclusivelearninginvolvesall
learners’ presence, involvement, and achievement Inclusive education involves integrating students who have
impairments in ordinary classrooms meant to accommodate kids who don’t possess impairments.

Accordingto (Rustemier, 2002,Rieser, 2009): Thegod of inclusiveeducationistodiminatehistorica
exdusionwithinand outsdetheschool by enacting or changinglegidation, policies, and educationa management
practises to promote reorganisation of educational systems and acceptance of al students despite their
digtinctions

Accordingto (UNICEF, 2009) reported: Distinctionsamong pupils can be attributed to disability,
gender, size, colour, or ethnicity, and disability is simply one of these distinctions that does not limit one’s
power and talents. Inclusive education recogni sesthat diversity are valuable and contributeto creativity, and
that it isthrough them that i deas are shared and experienced. In other words, inclusion entail satering systems
tobeinclusveof all people, rather than smply integrating peoplewith disabilitiesinto existingingtitutions.

(Jarvis, 2019; OECD, 2019) said: Both preservice and practising teachersreport fegling unprepared
to teach studentswith impai rments and special educationa needs

Accordingto (Ainscow & Sandill, 2010; Kinsella, 2020): Despitelegal and policy imperatives
regardinginclusiveeducation, thereisgtill alack of agreement in theareaabout the definition of incluson and
associated mode sof inclusive practise.

Accordingto S. Ray report(2022): Despite theintroduction of numerous regulations, acts, and
schemes, the ultimate achievement has not beenredlized in India. Asaresult, in addition to the Government,
teachersand guardians must be knowledgeabl e about inclusion in school . And every youngster must have
access to education. Every youngster should receive provided equal dignity and respect without any
discrimination. Only then caninclusi ve education beahugesuccess withinour country.

India Requires Inclusive Education

Traditional educational institutionswith an equal concentrate, asreported by UNESCO (1994), are
among themost successful at iminating discriminatory attitudes, establishing asociety that iswel coming, and
achieving education for everyone. Additionaly, UNICEF (2003) estimatesthat approximately 70 percent of
studentswithimpairments, whichincludesthosewith mild schizophrenia, may attend traditiona educational
institutionsstipulating the setting has been created to be accessibleand that the organization ispreparedto
make adjustments for them. ”

1. RTErequiresmandatory andfreeschoolingfor dl children aged 6to 14. Universdization of Elementary
Education (UEE) istheprimary goa of RTE-SSA. Thispurpose of UEE hasbeen aided further by the
Congtitutiona (86thAmendment) Act, which establishesfreeand obligatory € ementary education as
aninherent right for every child age 6 to 14 years. Asaresult, inclusive education hasemerged asan
essentia element of SSA.

2. InIndia over 92 percent of impaired childrenliveinrura areas. The number of special schoolsand
integrated education programmesis|limited, and they are unableto accommodateal disabled students.
Asaresult, inclusive education isrequired to ensurethat al impaired children have equal educationa
opportunities.

Inclusive Education Principles

These Principleswere deve oped together with facultiesand divisionsto inform pedagogy, curriculum
creation, and teaching acrossthe University, either on campusor inthe Cloud. Theninebasic principlesare
very strongly related with Deakin Design principlesand can hel p to improve both inclusivity and courseand
unitdesign.
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Inchunive
Education |
Principles =

Objectives of Inclusive Education

Thefollowing broad objectives guided thecurrent study:

Research thenotion of inclusive education in the context of the Indian situation.

Research thedemand for inclusiveeducationin India.

Research thechdlengesthat various stakehol dersconfront inimplementinginclusiveeducationin India

Toinvestigatethefutureimplicationsof variousstakehol dersin dealing with rising problemsand issues
concerning theintegration of children with specia needs.

The Study’s Methodology

Theresearch study isconducted using secondary sources of datadueto theavailability of resources
and the practicability of the current study article. Secondary datahas been collected from multiplethewritten
word. Journals, research articles, and more and more. The study’s methodology also incorporates the ideas
and worksof other researchersinthefield. of sudiesand academia

Indigenous Education in A Global Context

Wehavearich culturd heritagefor inclusiveeducationin India, and Indiahasawaysbeen and continues
tobeaninclusve society in thesensethat an array of culturd and religiousbdiefsexist. Recommendationsto
send disabled children to mainstream schoolswere originally madein the 1944 Sargent Report, and then
reiterated in 1964 by the Commission headed by K othari (Julka, 2005). Despitethis, progress continuesto
begradud, with segregationin particular educationa ingtitutions dominating thesceneuntil recently. The Equal
Opportunity and Rightsof Personswith DisabilitiesAct of 1995 was aground-breaking pieceof legidation
that provided for the educationd and financia rehabilitation of peoplewith disabilities.

Need for Inclusive Education in India

Traditional educationd institutionsthat have an equitabl e ori entation areamong the most effectivein
battling prejudice, devel oping asociety that iswelcoming, and providing schooling for al el se, accordingto
UNESCO (1994). In addition, according to the UNICEF foreword from 2003, which focused oninclusive
schooling in the nation of India, “70% of kids with disabilities, such as those with minor schizophrenia, are
eligiblefor traditional school s stipul ated the setting hasbeen created to bereadily availableand the school is
prepared to adapt for them. ”

1. RTErequiresal children below the ages of 6 and 14 to get a free, compulsory education. The
universalization of eementary education (UEE) isthemain goal of RTE-SSA. The Constitutional
(86thA mendment) Act, which made free and mandatory e ementary education aFundamenta Right
for al childrenintheagerange, hasfurther hel ped thispurpose of UEE. The Basic (86th Amendment)
Act, which declared free and mandatory primary schooling aFundamental Right for every kidinthe
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ages range of 6 to 14 years, further strengthened achieve the goal of UEE. Asaresult, inclusive
education hasemerged asakey SSA component.

In India, rura areas account for more than 90% of the popul ation with disabilities. There are not
sufficient specia schoolsor integrated education programsto accommodate al impaired learners.
Therefore, indlusveeducationisrequired to give pupilswith disabilitiesequa educationd opportunities.
There areimpaired children of various sortsin the maority of the United States. Asaresult, the
education of theimpaired child must be provided by the general school. Therefore, inclusionfor these
isunavoidable.

Contingency of Inclusive Education

>

>

>

>

Givesstudentswith disabilities accessto the same textbooks and coursesthat the mgjority of students
without disabilitiesuse.

The gifted and the handicapped can study in accordance with their capabilities and needsthanksto
inclusiveeducetion.

Equd educationa opportunitiesaregiven to specia-needsyoungsters. Human rightsand socid justice
arethecornerstonesof inclusive education.

There should be no specia education for children with exceptional needs becauseit isexpensive,
ineffective, and humiliating.

Students having particular requirementsreceive adequate educati on through inclusive education, which
gives them the chance to succeed and protects the children’s interests.

Accordingtoinclusiveeducation, educational ingtitutionsmust doal possibleto maketheir programs
andfacilitiesaccessible.
Inclusiveeducationfirmly arguesthat educationd inditutionshaveto render their facilitiesand programming

availableto physically chdlenged sudentsto thegreatest extent practicable. Studentswho areinterested
infurthering their education should begiven particul ar attention.

Studentswith particul ar learning requirements can be successfully integrated in mai nstream education
with the correct training and support, in addition to excellent Strategies.

Inclusion of specid childreninindusivelearning meansaprocedure by which school s, loca educationa
entities, and others generatetheir cultures, policies, and adheresto with agoal toincludeall students.
Inclusive educati on services provideabroad spectrum of solutionsand take consideration of the points
of view of parentsaswell asstudents.

Challenges and |ssues

Despite the Government’s efforts to develop policies that are inclusive of individuals with impairments,

itsenactment effortshave not resulted in aschool systemthat isinclusive, nor havethey achieved their am of
“education for all” across the country. It is due to a variety of external as well as internal barriers. These
obstaclesthat children with disabilitiesexperienceare summarized here.

Special Educational Needs’ is the first term. Inclusion ‘Barriers’

According to Clough and Corbett (2000), the concept of “special educational needs” inherently acts as

a “barrier” to inclusion. Identifying for kids with particular learning requirements requires labelling and extra
attention, neither of which advancesto aninclusiveschooling mission. Thisdiscrimination runsantithetica to
theentireideaof inclusion. To remedy this, the Salamanca Programme of Actions suggests changing the
phrase “special educational needs” to “inclusive education. ”

Psychological Barriers

Negative and non-cooperative attitudes of stakehol ders such as members of society, pears, and

October to December 2023 www.shodhsamagam.com Impact Factor
ADouble-blind, Peer-reviewed and Referred, Quarterly, Multidiciplinary and .
Multilingual Research Journal SJIF (2023): 7.906

1353



ISSN : 2581-6918 (E), 2582-1792 (P) Baby Nilam, Saraswati Ghosh

Year-06, Volume-06, |ssue-04

SHODH SAMAGAM Page No. 1349 - 1357

instructors, among others, that impedeinclusonare:
a. Discrimination and social exclusion: Disabled individuasaresocialy isolated by non-disabled

peopleinlessdevel oped civilizationsbecauseit iswiddy held that educating the disabled ispointless
and fruitless. Many people are marginalised because of factors such as poverty, gender, and caste.
Socia exclusion and unfavourableviewslead to socia prejudiceand isolation, which createsbarriers
toincluson.

Peer Influence: Peersinschool, asmost near on the standard, play animportant part in thelives of
disabled children. Studentswho haveimpai rments arefrequently mocked and tormented by their non-
disabled peers. Bullyingisarisk for peoplewith all formsof disability. Asaresult, anegative peer
attitude provesto beas gnificant impediment.

Regular Teachers’ Attitude: Regular instructors’ embrace and dedication to promoting inclusion are
influenced by two general mindsets. To begin with, ordinary instructors regarded students with
impairments as the duty of resource teachers. Second, they saw disabled children to be a “disturbance’
in the classroom, producing diversionsthat delayed course completion. Asaresult, they prefer to
disregard their existence and focus on executing their educationd plans.

SchoolsasBarriers

Thefollowing arethe challengesthat studentswith impairments experience after being admitted to

incdlusveschools.

a.

Admission: Childrenwith disabilitieswho want to attend an inclusive school haveahigher strugglein
gaining admission. Most inclusive schoolsenrol children with just mild disabilities, according to
observations. They dso favour parentswho arewilling to take on moreresponsibilitiesfor their child.
Inability of parentsto afford hefty tuition, particularly inthecase of privateinstitutions, isanother barrier
to admittance.

Accessibility Issue: In some cases, the lack of aschool or itslocationin aninaccessibleareaisa
mg or barrier to disabled studentsrecei ving inclusive education. Students havetroublegetting to school
ontheir own or with theass stance of others.

Sructuresand Infrastructure: Children withimpairmentsmay experienceobstaclesif thestructure
was not designed with their ability to move needs in consideration. Most school structures aren’t
sufficiently catering to the needs of these students. Studentswith specia needsare unableto accessal
areasof thecampus, including playgrounds, restrooms, thelibrary, entrances, hallways, stepsand high
ramps, outdoor spaces, and so on.

Materialsand Technology: Teachersrardy employ visud support whenworkingwith hearingimpaired
students. Similarly, school sfrequently do not provide Brailledates, Braille sheets, or Braille-Text books
for thevisudly handicapped.

Classroom Dimensions. High teacher-student retiosare another issueininclusive schools. Inatypica
classroom, there are gpproximatdy fifty to sixty kids. It isimpossiblefor ateacher to dea with so many
diverse students. With so many pupils, it can bedifficult for studentsto acclimatise, and children with
specia needsmay fed unusua inan ordinary classroom.

Curriculum asaDifficulty

The curriculumisone of the key hurdles or toolsto promote the devel opment of amoreinclusive

systeminany school system. Our curriculum inour country isunableto addressthe needsof adiverserange
of learners. Thereisminima roomfor local adjustmentsor for teachersto experiment with and try out new
ways. Examsare overly content-oriented rather than success-oriented asaresult of the knowledge-based
curriculum. Thisaso makesmeasuring theachievement achieved by kidswith particul ar requirementsdifficult.
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Untrained I nstructor sasa Roadblock

Educators’ instruction, talents, and viewpoints can all be major obstacles to inclusive education. Teachers
arenot sufficiently trained to teach youngsterswho have particul ar requirements. Currently, teacher education
isfragmented, unorganised, and insufficient, with separate programmesfor disabled children and adol escents
of general ability. Asaresult, if all teacherslack the required skillsand favourabl e dispositions towards
studentswith specia needs, itisimprobabl ethat those studentswould recelve a satisfactory education.
Resourcesarelimited

Inclusionishampered by alack of proper financial resources. Every ingtitution would berequired to
makefinancial arrangementsfor amenitieslikeaslifts, ramps, barrier-free classrooms, restrooms, and soon
inorder to beincluded. For eas er accessthrough doors, technol ogy such asmotion sensors, flush toilets, and
automatic door buttons could beimplemented. Learning resourcesfor peoplewith disabilitieswould be
required. Thiscould takethe shapeof adigital library, brailleliterature, and additional visual resourcesfor
studentswith hearing impairments, among other things. Financia resourceswould also berequiredtotrain
andretrainfaculty to teach peoplewithimpairmentsin aninclusivesetting. Thiswill necessitateanincreasein
Government education funding.

Several Strategies for | mplementing Inclusive Education

Inclusive education hel psimpaired children buil d asense of accomplishment in their work becausethey
fed asif they have accomplished something. Weknow that Albert Einstein had alearning disability yet went
on to becomethe greatest thinker of the twentieth century. Education for disabled children with their non-
impaired peers is regarded as one of the best ways to deliver education to the disabled. India’s population
(Shah, 2005; Shahet d. , 2014). Thelndian Government must closethe spacesin Their school systemwill be
used to devel op arobust inclusive education systemin the country. Asaresult, thereare The measureslisted
bel ow areintended to improvetheexecution of equitableeducationinIndia Themgor obligationfor asssting
youngstersinlearning alongsidether usudly developing peersrestswiththe schoal:

» A welcoming educational institution hasto provide schooling structures, processes, and techniquesto
satisfy the requirementsof every student, particularly those who confront the greatest obstaclesin
obtaining their fundamental right to studly.

> Bringing exceptiond children into themainstream necessitates planning onthe part of schools. Trangport
facilities should beimproved so that these children can move about with ease. Architecturdly, ramps
and wheel chair access should be built in service areas such asrestrooms.

»  School suppliessuchasaudiolearning or Brailletextbooks should bemade avail able. It may benecessary
to modify theexamination systemin order to eiminate pure mathematica andlogical judgements.

> Incluson policiesmust beadopted in every indtitution aswell asthroughout the Indian education system
(NCF, 2005). Indtitutionsmust transforminto centresthat educate adol escentsfor future and guarantee
that every student, notably kidswith disabilitiesfrom marginaised groupsand childrenin challenging
stuations, benefit fully fromthiscrucid areaof educeation.

> Inclusion education, asasystem, should be adaptable. Itsadaptability must be mirroredinthe methods
and resources employed to provide these children with as much accessto theregular curriculum as

possible.

»  Themgor obligationfor asssting youngstersinlearning dongsdether usudly devel oping peersrests
with theschool. Aninclusive school must have educationa structures, procedures, and methodologies
that can satisfy theneedsof all children, especially thosewho confront the most challenges.

»  Curriculum reform should take placeintandem with effectiveteacher preparationintermsof awvareness
of inclusonanditsprinciples.
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»  Anexpert group comprised of practising specid educators should carefully createacourse of sudy for
every oneof the aforementioned programmes.

»  Student-oriented elements, such as healthcare and academic eval uation, documents and paperwork,
clothing, transport alowances, the audience alowanceand stipend for girls, support services, assistive
devices, lodging and boarding facility, therapy services, teaching learning materia's, and so on, should
be provided based on the students’ needs.

Inclusive Education’s Prospects

Inclusive education is an approach for making education universal, regardless of the learner’s handicap,
and for maintaining societa justice. It emphasisestheinclusion of childrenwith exceptional needs. In genera
school system without any demarcation and difference. Inclusive educationisagoodthing. adevel opmental
method aimed at meeting thelearning needsof al children, teens, and adults. A specid emphasisisplacedon
thosewho arevulnerableto marginaisation and exclusion. A growing number of thephilosophy of inclusion
has been reinforced by books, policy papers, workshops, and so on. Some businesses,However, some
individudsquestion whether aregular dassroom canddliver asuitableeducationforimpaired students.  children.
The Flagship objectiveisthe primary goal of inclusive education. Recognising theright to education, the
Flagship aspiresto bring together all EFA partnersintheir effortsto offer accessto quality education for every
disabled child, youth, and adult. An codlition of different organisations, induding globa disability organisations,
globa development organi sations, interGovernmenta agencies, and professiond sintheareaof inclusveand
specia education, created the Flagship. To achievethisgod, al partiesmust commit to full engagement with
individua swho havedisabilitiesalong with their loved onesin the planning and devel opment of all Anchor
activities. Encouragefull participation of individudssuffering fromdisabilitiesand their familiesinthecregtion
of policies and guidelines for people with disabilities’ education at the local, national, regional, and global
levels. Ensurethat dl Governmenta ingtitutions, donors, and non-Governmental organi sations(NGOs) support
theuniversal right to education for all disabled children, youth, and adults. If possible, regular classroom
instructors should have accessto specidist teacher supports. Asaresult, aseducators, parents, and students,
Teachers, educators, and othersmust makeinclusive education aredlity, not just aprogramme. but dso asan
ideology—an ideology founded on the principles of the human rights approach, on which emphasis is placed
on emphasising the person and recognising hisor her potentia intheteaching-learning process.

CONCLUSION

Many factorsinfluencethe efficacy of equitablelearning in any context. Teachersarean example. A
necessary component for ensuring the standard of kids’ integration in schools and educational institutions for
teachers. Educator preparation. All aspectsmust be committed to provide essentia information and abilities
for studentsof al backgrounds. Many of the obstaclesto full and successful inclusionimplementation have
been recognised in the literature. Inclusion without ‘sufficient’ general preparation. Schools will not produce
resultsthat aresatisfactory. Itiscritica that infrastructuredifficulties, curriculum changes, and other i ssuesbe
addressed. It isnecessary to addresseducationd materids. Buildinginclusive education cgpability must begin
at thecommunity level. Awareness actions such ascommunity engagement and mobilisationareincluded. In
short, such aschildrenwith disabilitiesin schoolingisadifficult task that requiresmasscommunity mobilisation
andinvolvement, aswell asthe provision of gppropriate responsesto awiderangeof academic requirements
of childrenwith specid needsinboth forma andinforma education configurations.
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