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ABSTRACT

Among geography’s scientific attributes is
the study of human-natural interaction. A large
amount of education is dedicated to geography.
In Uttar Pradesh geography is provided as an
elective for secondary school students. This
research examines secondary school geography
teachers’attitude viewpoints and personal
experiencesinrelation totheacademicfield. This
study uses both the qualitative research strategy
and the semi-structured interview method. A semi-
Meenakshi L ohani, Ph.D. structured interview framework is utilized for the
study topic. After the data are separated into seven
categories the analysis is completed through the
inter pretations. Following a thorough examination
of the research outcomes in relation to their
thematic context a series of recommendations have
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‘- INTRODUCTION
TheBritish Government introduced geography
Plagiarism Checker X - Report asasysematictopicinIndiaintheearly 1900s. Many
Originality Assessment changeswere subsequently madeon aregular basis.
7% History shows that while geography classes were
initially offered by Punjab University but Aligarh
117 e Muslim University wasthefirst to promotethesubject
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for graduate and undergraduate students. After
Independent geography ingtruction expanded over the
whole area. Geographical studies are no longer
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restricted to asinglefied of study andinclude severd facets.

From time to time, geography has also changed. Geography was a coordinated branch of human
society stienceback then. Thetwo main categoriesof geography that geography explansarephysica geography
and human geography. Geographical terms are used to describe the earth’s surface. The concept of geography
hasitsrootsinancient Greecewhereit wasfirst employed by the renowned geographer Eratosthenes. Initiadly
geographicd representationsof the Earthwerelimited, but contemporary depictionshave expanded sgnificantly,
encompass ng numerous significant events. Consequently geography has emerged asacaptivating field of
study inmoderntimes.

Throughout the educational continuum, geography isregarded asahighly esteemed discipline. By
studying geography, individual s acquire knowledge regarding human popul ations geographic locations
environmenta conditionsand theintricate rel ationships between thesefactors. Thisacademic pursuit addresses
inquiriesconcerning popul ation dengity residentid patternsand motivationa forcesthereby fostering aprofound
comprehension of thegloba community inwhichwereside,

The etymology of the term “geography” literally translates to “graphing the Earth,” underscoring the
sgnificanceof thisfieldin comprehending complex issues surrounding usind uding popul aion growth migration
resource scarcity and climate change. A cquiring acomprehensive understanding of geography isessentia for
studentsto develop into responsible globa citizensand appreci ate theintricacies of our shared world.

Geographic research focuses on the spatial changes of the Earth’s surface and how humans interact
withther surroundings. Furthermoreit hel psto comprehend how different placesareasand locationsinteract
andimpact oneanother. Individua swho study geography acquireinsight into theevolution of regionsand eras
throughout history.

Geography isadiscipline that emphasi zes hands-on |earning enabling individual sto expand their
understanding, valuesand spatia awareness skills. Through academic studies students havethe opportunity
to engagein rigorous examination and anaysis of geographical concepts dataand themes, thereby refining
their geographic competencies. Studying geography givesyou the chanceto experiment with new resources
such as Google M aps Google Earth Geographic Information System (GIS) and more. These tool s support
thelearnersinavariety of waysasthey see, comprehend, understand, and visualizethe dataand information.
Chorley and Haggett predicted that aswe devel op databases on the Earth and itsenvironment using remote
sensing and communi cati on technol ogieswewoul d cometo gppreci ate the significance of geography. Learning
about geography makesstudents consciousof spatia information. Spatid informationisprovided by geography
education, ranging from thelocal to theglobal scale. Understanding historical and contemporary events-
whether they be political socia economic or otherwise-islargely aided by learning geography. Educational
institutions empl oy an assortment of visua resourcesinclude maps photographs diagramschartsand graphs
to hel p students|earn about geography and develop their abilities. Studentsthat engagein map studieslearn
about continents, seas, nations, and specific placesaswell ashow to cal cul ate distances between points
determinedirectional correlationsand collect pertinent geographic information. Maps play animportant role
in geography education, promoting cartographic literacy and spatid thinking. Asaresult geography isconsdered
a crucial subject for pupils at all grade levels. Given the country’s diversified geographical terrain educators
urban planners policymakers and instructors must have strong geographic understanding. Given these
circumstances Uttar Pradesh must adopt excellent geography instruction. Geography has been part of the
Nepa ese school curriculum sinceforma education began. However the subject receiveslittleemphasisinthe
highschool curriculum.

Asaresult, itiscritica to study theissuesinvol ved with educating the earth in middle and high schools.
The intention of the investigation is to give insight into secondary geography teachers’ actual perspectives and
experiences. This inquiry is significant since it focuses on geography professors’ viewpoints and experiences.
Specifically, thereisalack of writing on the perspectives and experiences of secondary school teachersin
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Uttar Pradesh. Tofill thisresearch vacuum, thisstudy looks at how secondary school teachersview good
geography education. Theprimary goa of thisresearchistoinvestigate how geography teachersperceiveand
experienceteachingthesubject, includinginstructiond strategies, curriculum strengths and weeknesses, teaching
methods, textbooks, educational resources, classroom management, challengesencountered whileteaching
geography, and recommendati onsfor improving geography instruction at the secondary level.

Review of Related Literature

Adhikari (2003) assertsthat geography makes an effort to close the growing divide between the
evolvingbiological and physica phenomenaon the onehand and theevol ving human phenomenaon the other.

Wilmot and I rwin (2015) give an overview of how instructorsfee about the geography curriculum.
They found awiderangeof intricate, frequently interrel ated € ementsinfluencing school geography, especidly
in what are known as *“no-fee paying schools,” according to their research on secondary school teachers’
viewsand experiencesof school geography.

Sanil, Sezer, and Pinar (2016) discuss how “Future geography instructors should prioritize developing
and deploying technol ogically advanced instructional resourcesfor undergraduate geography courses. This
entall susing cutting-edgetechnol ogy to designinteresting, interactive, and informative classesthat appedl toa
variety of learning stylesand preferences. Thiswill provide studentswith amoreimmersive and effective
educationd experience, devel oping their comprehens on and enthusiasm for geographical ideasand principles.

AccordingtoArtvinil (2017) who focuses on geography instructors’ perspectives on creative geography
teaching, these educators are receptive to using modern educationa toolsinto their lessons, however there
are certain obstacles.

Accordingto Research (Herman et al., 2020) people’s perceptions of geography have changed
over timeinresponseto scientific discoveries, technologica innovations, and theamount of knowledge acquired
on anevolutionary scale. These differencesin perception have become gpparent and arestill present in human
groupstoday onasocid level.

According to study by Stefan KarolCik (2023) themost popular teaching strategy for presenting the
geography curriculumin elementary and secondary school sisthelectureformat supplemented by visud aids.

M ethodology

This study uses qualitative research methods to acquire information from educators about their
experiences and perspectives of teaching geography at the secondary level. A descriptive method isused to
attain this goal. The study’s participants are geography teachers from CBSE-accredited secondary schools.
From apool of 20 community schools, 10 CBSE-affiliated school sthat offer geography asan option were
chosen purposefully. Ten geography professorswere sel ected from these sampled schools.

The semi-structured interview procedure was employed to lead discussionswith research participants.
Datagathering entail ed visiting chosen school sto get the necessary information. Theessentia datawasfound
and anadyzed using athematic analysismethod, which involved classifying theraw datainto separate themes.
The analysis revealed seven key themes, including introductory techniques, curriculum strengths and
weaknesses, teaching methods, geography textbooks, classroom administration, educational resources,
challenges faced by teachers when teaching geography, and recommendations for improving geography
educationin secondary schools.

Secondary datawas collected through an examination of digital assets, organizationa papers, and
published and unpublished literature. Officiad documents had information on the spread of secondary schools
that provide geography courses.
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Results and Conver sation

Thestudy received responsesfrom ten geography instructorsworking in ten different secondary schools
intheAligarhdigtrict area. Thereare Five md eand fivefemal e secondary geography instructorsthat make up
the research population. Athorough investigation indicates that all professors hold Bachelor’s degrees in
Geography from respected educational ingtitutes. Furthermore, thedatashow that half of theinstructorshave
morethan adecade of teaching experience, one-quarter have served for fiveto ten years, and theremaining
guarter havelessthan fiveyearsof tenure. Notably, each instructor undertook athorough training program
beforetaking ontheir duty aseducators.

Introductory Techniques

Techniquesusediningtructiona teaching help students acquirethe necessary courseinformation. An
ingtructiona strategy isalong-term planimplemented to achieveacertain goa, whichislearning. Teechersuse
arange of ideas and methods referred to asinstructional strategiesto help pupilslearn. According to Weston
and Cranton (1986), themethodsand materid semployed in theteaching processwereregarded asinstructiond
drategies.

Teaching methods can be applied acrossvarious subjectsand gradelevel's, and can betail ored to cater
to diverse student popul ationswith distinct learning stylesand abilities.

Tablel
I ntroductory techniques | Frequency
Interactive 10
Collaboraive 10
Teacher centred 10
Condructivist o7
Subject matter centred 06
Student centred 04

(Source: Primary Data)

According tothefindings, all secondary school geography instructors have used thelecture, Q& A,
fieldwork, and discussion formats. A teacher instructs aclass of pupilsverbally using thelecturetechnique.
The question-answer teaching approach uses ashared di scussion between theinstructor and the student to
fulfil cognitive objectivesand bring informationto aconsciouslevel . Engaging studentsin discussion alows
them to think critically about their own experiences. Every teacher agreesthat fieldwork isone of the most
efficient and pleasurablewaysto teach and learn geography, and that it isacrucial component of the subject
for both teachersand students. While someteachers use project-based | earning, narrative, problem-solving,
and demonstrati on techniqueswhen instructing secondary school students.

Curriculum’s Strength and Weakness

Instructorsusethe curriculum asapedagogica resourceto hel p studentsachievether academic gods.
The curriculumismade up of al planned and monitored i nteractions between ateacher and astudent that
atempt to achieveacertainlearning objective. Thecurriculum alowsstudentsto havetransformationa learning
experiencesby taking into account their specific requirements, interests, and aptitudes. It d so hasasignificant
impact on the devel opment of instructiona materials such astextbooks, educationa manuals, and additional
resources.
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Table2: Curriculum strength
Srength of Curriculum Frequency
Knowledge about climate and weather 7
K nowledge about natural resource and maps
Knowledge of our country
K nowledge about | atitude and longitude
Knowledgeabout agricultura pattern
Encouragethe use of technology
Encourage research through observation
Student centred curriculum

Table3: Curriculum Weakness
Weaknessof Curriculum Frequency
Inadequacy of theinfrastructure and resource 8
forimplementation
Lacking vertica aswell ashorizonta linkages
Not job oriented subject
Gap on practica skillsand knowledge
Heavily theoretica curriculum

0| N © O | O] ©

~N AN PA

(Source: Primary Data)

Thefindings demonstratethe strengths of the geography curriculum, which includeitsability to teach
about our country, its climate and weather, its natural resources, itsmaps, anditsagricultural practices. The
promotion of technology usage, student-centred learning, observationa research, learning by doing, and a
grasp of latitude and longitude isanother advantage of geography curriculum. Thefindingsdemonstrate some
of the deficiencies in the geography curriculum. Itis clear that one of the curriculum’s shortcomings now
unduly theoretical, thetopicis not career-oriented, thereisadearth of practical knowledge and skills, the
infrastructureand resourcesrequired for execution areinsufficient, thereareno vertica or horizontd links, etc.

Classroom Administration

According to Steins, Wittrock, and Haep’s 2015 study, successful teaching requires not only pedagogical
knowledge but also adiverse set of skillsand abilities. Classroom management isspecifically defined asa
teacher’s capacity to maintain a controlled learning environment by focusing on instructional tasks while reducing
disturbancesand guarantesing aproductiveenvironment. Thismultidimens ona component of teachingincludes
avariety of tacticsand techniques.

Table4: ClasssoomAdministration

Classroom Administration Frequency
Good dialogueand positive communication 7
Gathering attention by doing question-and answer 10
By providing active participationinthe course 8
Eye contact 10
Activeteacherrole 7

(Source: Primary Data)

Theresults show that no teacher hastrouble keeping their classroom in order. To get pupilsto pay
attentiontothem and the class, dl teachersmake eye contact and utilizethe question-answer format. Geography
teachersimplement an assortment of variouswaysto managetheir students. Theseinclude havingafruitful
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discourse and engaging in constructiveinteractionsin the classroom, aswell astheinstructor and student
actively participating in thecourse and the classroom. Thismethod of classroom administration makesit clear
that they aremore capable educators.

Educational Resources

Teachers can utilize educational resources to support students’ visual and auditory learning. The initial
motivation of studentstolearnisreinforced and maintained throughout the coursewith theaid of high-quality
teaching materials. Providing studentswith instructiona materialshastwo advantages. it encouragesthemto
interact withinformation in different waysandincreasestheir chances of success. Okobia(2011) summarized
the benefits associ ated with empl oying instructional materia sinthelearning environment inthemanner that
follows Givingthetopic greater redism:

»  Explainingcomplicatedidess.

> Allowingthestudent to experiencewhat they arelearning.
»  Doodles that inspire learners’ imaginations.
»  Avoidingmisunderstandings
»  Addinginterest to education, among other things.

Table5: Educationa Resource
Educational Resour ce Frequency
Audiovisud materias(tape, cassette, radio, photo, dide, overhead projector, 7
televison, computer and video)
Graphic materids(chart, graph, map, atlas, globe, poster and diagram) 10
Loca materids(mud floor,stones,Bricks, stick, cultureand tradition etc.) 0
Printed materials (text book, reference book, magazine, journal, newspaper, teacher’s 10
menua

(Source: Primary Data)

Theresultsshow that al secondary school geography instructorsregularly utilize printed resources
(textbooks, reference books, magazines, and journals, newspapers, and teacher’s guides). When teaching
geography intheclassroom, al instructors occasi onally empl oyed graphic e ements such ascharts, graphs,
maps, atl ases, globes, posters, and diagrams. Thereis sporadic use of audio-visua resourcesin classrooms,
such ascompuiters, radios, photos, dides, overhead projectors, televisons, and videos. Teaching materid smade
of local resources(such assticks, stones, bricks, mud floors, and cultural and traditional artefacts) arenot used.

Geography Textbook

A textbook isafact book that is used by students studying a particul ar subject andisproducedin
responseto requestsfrom educationa establishments. Inteaching and learning, textbooksareessentid, according
to w.sonand Lambert (2005). Thetextbook isessentia inboth pedagogical and academic contexts, acting as
ahelpful resourcefor both teachersand students. Textbooks, being the major instructiona medium usedin
educational ingtitutions, havelong been depended on by both teachersand students. However, ageography
ingtructor hasuncovered variousflawsin present secondary-level geography textbooks. Specificaly, it appears
that important geographical subjects are missing from the curriculum, failing to meet set requirements.
Furthermore, the chapter on mathematical geography hasbeen declared out of date, with littlepractica usein
real-world situations. Furthermore, various errors have been discovered in the textbook’s question bank,
including somedemanding cal cul ations using | atitude and | ongitude coordinates. Themajority of educators
thought that the text book’s account of the geography of the continents was unduly detailed. In terms of the
human and economic dimensions, someof thestatistical datain thetextbook isout of dete. Thereareunsuitable
stati sticsand occurrencesin thetextbook. Textbooks should emphasi zel oca ly based geographical examples.
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I ssues with Teaching Geography

»  Severa challenges and impediments exist when it comes to instructing geography in secondary
educationd ingtitutions.

>  Not all secondary schools have aspecialized geography |ab or classroom, despitethefact that these
areasarerequiredfor effectivelearning.

»  Thereisalimited amount of geography reference booksavailableinthe market

> ltisvery difficult to teach geography ideas mathematically in higher education since thereisno
mathematical geography curriculum.

»  Therearen’tenough teaching resources accessible for geography subjects in secondary education.

»  Classroom environmentsare not appropriate for teaching geography, according to some scientific

studiesthat bolster thisclam

»  Moreover, neither educationd ingtitutionsnor the gppropriate authorities give any workshop or seminar,
nor dothey offer any teacher training programs.

»  Classroomsarecramped and lack sufficient space.

CONCLUSION

Ateacher’s main responsibility is to facilitate students’ learning through the use of presentations and
classroom directions. Teachersin schoolsarecrucia to the genera devel opment of pupils. Intheteaching
profession, an educator servesasarolemodel for the students, exhibiting both cognitive and emotional
behavioursaswell asreflecting these characteristicsin their own interactions, attitudes, and behaviours.
According to thefindings, the geography classroom empl oysinteractive, teacher-centered, and collaborative
technol ogiesand practices. The geography curriculum and textbooks have severa prosand downsides. The
study’s findings indicate that there are various concerns with geography education in secondary schools,
including curriculum, textbooks, instructional todls, and reference materia s. Despite avariety of challenges,

instructors have agood outlook and experience teaching geography.

Suggestion

Thegeography instructors at secondary schoolsmade several recommendationsto enhance secondary
geography instruction which are undermentioned:

»  Each school should have aseparate geography lab and classroom, as determined by theinstructor.

»  Refresher coursesfor instructors should be provided by therelevant authorities. A training program
should be supplied to keep geography professors’ knowledge up to date. Geography instructors should
be encouraged to participatein arange of courses, seminars, symposiums, and meetingsfor both
professional and persona devel opment.

»  Schoolsshould have accessto reference booksand materia's, and their geography curriculashould be
career-focused. A ccording to the respondents, curriculaneeded to be changed to meet societal and
commercia demands.

> Additionaly, new technol ogieslikeaudio-visua gadgetshaveto beused to modify teaching and learning
processes. According to the responders, in order to address new difficulties, the syllabus should aso
bemodified.

» A programto raisepublic awareness of geography education was schedul ed to begin. It was necessary
togivepractical courses, RS, and GIS moreweight.
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